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Pupil premium strategy statement

This statement details St Wilfrid’s School’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged

pupils.

It outlines our pupil premium strategy, how we intend to spend the fundingin this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail

Data

School name

St Wilfrid’s Catholic
Primary School

Number of pupils in school 429

Proportion (%) of pupil premium eligible pupils 6.5% (28 pupils)

Academic year/years that our current pupil premium strategy 2025/2026

plan covers (3-year plans are recommended) 2026/2027
2027/2028

Date this statement was published 2026

Date on which it will be reviewed December 2028

Statement authorised by Local Governing Body

Pupil premium lead 2026-2029

Ida Tercsi-Dajka

Governor/ Trustee lead Josie Hall
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £38,723.00

Recovery premium funding allocation this academic year £0

Pupil prerpium fundjng carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year

If your school is an academy in a trust that pools this funding, | £38,723.00

state the amount available to your school this academic year




Part A: Pupil premium strategy plan 2025/2028

Statement of intent

We believe that only by having the highest expectations of all learners can the highest
possible standards be achieved. Our intention is that all pupils, irrespective of their
background or the challenges they face, make good progress and achieve high attainment
across all subject areas. The focus of our pupil premium strategy is to support disadvantaged
pupils to achieve that goal, including progress for those who are already high attainers.
Through careful evaluation of the academic and pastoral needs of disadvantaged children,
this pupil premium strategy looks to ensure that we break down any barriers to disadvantaged
children thriving in school and achieving their potential.

Our overall aims are:

To act in the best interest of pupils to raise the aspiration and ambition of
disadvantaged students and to ensure that they have equitable access to all school
experiences.

To ensure all disadvantaged students benefit from quality firstteaching where planning
considers their individual learning needs including barriers to learning.

To make suitable progress from their starting points, developing skills and knowledge
to enable them to progress to the next stage and close the gap quickly.

To support PP (Pupil Premium) children’s achievements that are reflected in their
attainment and progress in national tests and examinations, which are broadly in line
with national averages.

To identify the pupils’ needs quickly, accurately, including any emerging and/or
changing needs.

To meet the basic needs and provide access to broad and balanced learning
opportunities.

To utilise targeted interventions and support, in all subjects, facilitating high-quality
education provision for disadvantaged students.

To track participation and put reasonable adjustments and adaptations to attendance
and/or behaviour strategies such as interventions that are timely, well-chosen and
targeted to remove non-academic barriers and to support the success of
disadvantaged students.

To improve the progress and outcomes of disadvantaged students and eliminate the
gaps between their progress and outcomes and that of their more affluent peers.

To improve the academic skills of disadvantaged students in all areas of the
curriculum, especially in the main subijects of reading, writing and maths.

To improve the mental health and well-being of disadvantaged students.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Low self-esteem and weak self-regulation strategies for some of our pupils who
are eligible for PP slows their progress.

Lower than average prior attainment leaves a gap to be narrowed in reading,
writing and maths for some of our pupils eligible for PP.

Difficulties in accessing and retaining information within a whole class setting
with some of our pupils eligible for PP, impacts the learning and outcomes of all

pupils.

Low confidence and ambition coupled with poor skills in writing including weak
composition of ideas, vocabulary and spelling.

Poor mental arithmetic skills to support mathematical understanding.

Poor attendance and lateness for some PP children, including those who are on
reduced timetable and/or showing EBSA (emotional based school avoidance)
traits.

An increasing number of pupils are presenting with social, emotional and mental
health needs whichis having an adverse effecton theirlevels of anxiety, making
any self-regulation difficult and damaging relationships in school. This is
inclusive certain PP children being young carers.

Not all our families can fully fund all basic needs for school (shoes/ uniform/
stationary etc) and extra-curricular access for swimming, musical instrument
tuition, cycling, trips and visits etc.

There has been a higher proportion percentage of PP children who also have
additional special educational needs (with or without formal diagnosis) and/or for
whom the school has had safeguarding concerns about.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

Raise self-esteem and behaviour
forlearning, including self-
regulation of all pupils eligible for
PP measured through class
teachers' identification of barriers
to learning, learning walks, LSPs
for children.

Pupils eligible for PP will report a positive outlook on
school life and will have shown the benefits of ELSA,
mentoring and additional adult support. Evidence of
supportin the progress made in reading, writing and
maths. Behaviourforlearning will be improved for pupil
premium children as evidenced by monitoring of
learning and mental health and well-being.

Strategies to promote engagement are being deployed
by class teams (teachers and LSAs). Use of Zones of
Regulation and other identified strategies are familiar
within groups of children.

Social and emotional learning; EEF: +4

Pupils eligible for PP will have
made expected or accelerated
progress by July 2026, and on-
going, narrowing any gap in
attainment so they are in line with
their peers. Measured through
teachers’ termly assessments.

Pupils eligible for PP will have made at least expected
progress so attainment at the end of the year will be in
line with expectations.

Pupils who have difficulty
accessing and retaining
information within a whole class
setting will have supportin small
groups and /or 1:1 support.
Impact measured through class
teacher monitoring class work
and termly assessments.

Pupils eligible for PP will have made at least expected
progress so attainmentin all areas at the end of the
year is in line with expectations. All pupils will have
made at least expected progress.

Pupils will have confidence in
writing, able to apply a secure
understanding and application of
vocabulary and phonics for
reading and writing and spelling.

Pupils eligible for PP will have made at least expected
progress so attainmentin all areas at the end of the
year is in line with expectations. All pupils will have
made at least expected progress.

Improved frequency, attainment
and love of reading of quality
books.

Pupils eligible for PP make expected progress and
show interest in reading.

Improved mental arithmetic skills
Measured through termly
arithmetic testing.

PP children will make expected progress in maths.

All PP children have attendance
greater than 95% and are
punctual to school. Measured
through attendance registers.

All PP children have attendance greater than 95% and
are punctual to school.

To ensure PP children can
access basic needs and broad

Part funding proportion of amounts for qualifying
families to ensure access to:
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opportunities.

and balanced learning

school / residential trip
swimming lessons
curriculum visitors to school
musical instrument tuition

enrichment activities at other schools
school uniform / shoes/ stationery if required

agencies.

School staff is aware of relevant
information to inform their
teaching, planning and conduct
when working with PP children
and liaising with families and
colleagues, including outside

support PP children.

School staff continuous liaison with outside agencies
and working with families in direct and indirect ways to

Activity in this academic year (2025-2026)

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Continued monitoring
by Inclusion Lead to
implement PP strategy
and ensure clear
vision known by all.

Time allocated for Inclusion Lead shows impact
on children’s, outcomes and progress in all areas
of the curriculum.

Monitoring of learning shows implementation of
strategy.

Teacher planning, pupil voice and pupil records of
learning show children are accessing a broad and
balanced curriculum.

OAIP documents embedded in planning and
evidence in monitoring of learning

External reports identify effective use of PP
funding.
https://www.gov.uk/government/publications/pupil-
premium

1,2,3,4,5,6,7,8

Additional release time
for AHTs to implement
and monitor curriculum
development and
ensure high quality
approach delivered
through QFT.

Evidence of vulnerable groups provision across
whole school curriculum.

Impact of CPD on pedagogy of teaching teams.

1,2,3,4,5

Ongoing supervision
session for ELSAs.

Evidence that more children can access
emotional literacy support during the school day
delivered by trained school staff.

1,2,3,4,5

Mastery approach in
maths but extending
to all subjects.

Mastery approach in maths but extending to all

subjects. EEF: Moderate impact for very low cost
+5

1,2,3,4,5




Adult supportin and
outside of classes to
support behaviour for
learning and those
who find it difficult to

Scaffolded planning and allocation of resources

Small group intervention moderate impact for a
moderate cost EEF +4

.. o Individualised intervention +4 12345
retain information in a e
large class setting.

Focussed teaching to
overcome barriers to
learning.
Purchase of a DfE
validated Systematic Phonics approaches have a strong evidence
Synthetic Phonics base that indicates a positive impact on the
programme (Twinkl) accuracy of word reading (though not necessarily 12345
to secure stronger comprehension), particularly for disadvantaged e
phonics teaching for pupils: Phonics | Toolkit Strand | Education
all pupils. Endowment Foundation | EEF
Enhancement of our
maths teaching and
ﬁﬁglvi?tLungl)ElaaT:jlnEgég The DfE non-statutory guidance has been
guidance. We will produced in cor_wjunction wit_h the National C_entre
fund teac.her release for E>.<cellence.|n the Teaching of Mathematics,
time to embed key drawing on evidence-based approaches: 12345
elements of guidance Math§ qmdancg KS 1 and 2.pdf . . B
in school and to (publishing.service.gov.uk) The EEF qwd_ance is
access Maths Hub based on arange of _the_ best available evidence:

Improving Mathematics in Key Stages 1 and 2
resources and CPD
(including Teaching
for Mastery training).
Strengthen the
understanding of
number through
L%?psee:ir?glztivities. To secure firm foundations in_the development of
Embed the mastering good nymber sense for all children from .
number programme Receptloq throughlto Year_1 and Year 2. The aim 12345
across Reception over tlmg is that chllldren will Iea\{e KS1 with e
Year 1 and Yearé flue.ngy in c;alculatlon and a confidence and

. ) flexibility with number.

ensuring consistency
of approach and
quality of teaching
delivery
Adopt a whole school
tsc:r?hcéut;zdcﬁ ipnpgr%?ch CPD on closing the vocabulary gap and
vocabulary and implementing a whole school approach to

explicitly teaching Tier 2 and 3 vocabulary. (EFF 1,2,3,4,5
ensure all St?ff. have Communication and language approaches- high
adequate training and impact)
support to implement
this.
rim%%uesrzgoipo?v?/ﬂ’fijng Implement and embed consistent approach to 12,34,

to strengthen the

writing across the school.
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teaching of writing
across school.
Developing and
enthusing a reason to
write for a love of
reading and text.

Teachers accurately assess pupils' attainmentin
writing across the curriculum.

Provide CPD training
input for staff to: Focus
on Learning and
teaching and resources

Support staff, monitor progress, solve problems,
and adapt strategies as the approach is used for
the first time.

Adopt a flexible and motivating leadership

on the process of approach during the initial attempts at 12345
learning, cognition and | implementation.
recall and retention. Reinforce initial training with follow-on coaching
within the school.
Provide CPD training
input for staff to: Meet
the needs of children Create a leadership environment and school
with SEMH in the class | climate thatis conducive to good implementation.
—including use of Set the stage for implementation through school
strategies to promote policies, routines, and practices. 123456

engagement such as
Zones of Regulation
and identified
associated strategies.
Inform and engage
parents/carers.

teams.

Identify and cultivate leaders of implementation
throughout the school.

Build leadership capacity through implementation

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)
Budgeted Cost: £14781

Employment of additional
experienced, qualified teachers in
order to:

e Provide carefully
constructed support for
small groups clearly
focused on overcoming
gaps in KS1 and KS2

e Provide cover for Subject
Leaders to focus on rates
of progress in areas of the
curriculum

e Create opportunities for
classroom staff to track
pupil progress regularly,
conference with children
and consider possible
intervention to increase
rates of progress e.g., pupil
progress meetings

e Provide opportunities for

Complement high-quality teaching
with carefully selected small-group
and one-to-one interventions
Small-group and one-to-one
interventions can be a powerful tool
but must be used carefully. Ineffective
use of interventions can create a
barrier to the inclusion of pupils with
SEND.

High-quality teaching should reduce
the need for extra support, butitis
likely that some pupils will require
high quality, structured, targeted
interventions to make progress.

The intensity of intervention (from
universal to targeted to specialist)
should increase with need.
Interventions should be carefully
targeted through identification and
assessment of need.

1,2,3,4,5
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senior teachers to model
outstanding lessons,
inclusion, behaviour
management, team teach
and observe other
teachers.

Continuous CPD both in house and
out where appropriate.

Additional teaching and learning
opportunities for identified pupils -
trained Learning Support Assistants
to provide inputon:
eextend daily reader input for those
children who need individual input
more often

Plan for sustaining and scaling an
intervention from the outset and
continually acknowledge and nurture
its use.

Plan for sustaining and scaling an
innovation from the outset.

Treat scale-up as a new
implementation process.

esmall group support and Ensure the implementation data 1,2,3,4,5
interventions remains fit for purpose.
esubject specific LSA input across Continually acknowledge, support,
the curriculum but especially in and reward good implementation
Maths and English practices.
ofine and gross motor skills Continuous CPD both in house and
improvement (OT) out where appropriate.
espeech and language specificinput
Additional teaching and learning EEF report that evidence indicates
Oppor'tunities prOVided to identified thereis particular promise for
pupils through trained learning approaches that focus on improving
mentor/ELSA/LSA, in order to: social interaction between pupils.
eProvide 1:1 or small group sessions | Targeted approaches which are
to heIp with emotional and social tailored to pupils’ needs such as 123456
skills support regular report cards or functional R
eBereavement or loss support behaviour assessments may be
(Rainbows) appropriate where pupils are
eProvide 1:1 or small group sessions | struggling with behaviour.
to respond to and improve
behaviour for learning
Build an ongoing, holistic
understanding of your pupils and their
needs
Schools should aim to understand
individual pupil’s learning needs using
the graduated approach of the
Additional support time to allow for :S‘c’ess’ plan, do, review approach.
: g b . . ssessment should be regular and
early identification of possible barriers
to leaming and ongoing monitoring, purposeful rather than a.one-off 1,2,34,5,6
SO : d should seek input from
reviewing and planning. event, an P
parents and carers as well as the
pupil themselves and specialist
professionals.
Teachers need to feel empowered
and trusted to use the information
they collect to make a decision about
the next steps for teaching that child.
Provide targeted extra-curricular Technology offers ways to improve
access to typing and spelling the impact of pupil practice. 1,2,3,4,5

programs to develop fluency:

Technology has the potential to
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eLexia and typing

increase the quality and quantity of
practice that pupils undertake, both
inside and outside of the classroom.

Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted Cost £23942

Challenge
Activity Evidence that supports this approach number(s)
addressed
Both targeted interventions and universal approaches
: can have positive overall effects:

!Ensu re con ;lstent https://educationendowmentfoundation.org.uk/education-

|mplementat|9n_ of evidence/teaching-learning-toolkit/behaviour- 123456

all school policies. interventions

Whole staff tral_nlng 2 members of SLT trained as Therapeutic Thinking

on understanding Tutors

behaviour and S o .

behaviour Therapeutlc Thinking approach to behaviouris

management introduced across the school.

approaches with Create a leadership environmentand school climate that

the aim of is conducive to good implementation. 12,3456

developing our Set the stage for implementation through school policies,

school ethos and routines, and practices.

Improving Identify and cultivate leaders of implementation

be:av;our across throughout the school.

SEhoot. Build leadership capacity through implementation teams.

Embedding

principles of good

practice set outin

the DfE’s. The DfE

guidance has been

informed by The DfE guidance has been informed by engagement

engagement with with schools and has improved school attendance. This

schools thathave | \i|| involve training and release time for staff to develop

significantly and implement procedures and appointing

Improving School attendance/support officers to improve attendance.

Attendance advice. | reduced levels of absence and persistent absence. 6

Th_|s_W|II involve Parents/carers informed half termly or sooner of

training and .

. attendance and punctuality concerns.

release time for . o )

staff to develop Effective communication of attendance expectations

and implement between home and school.

new procedures

and appointing

attendance/support

officers to improve

attendance.

Contingency fund _ o

for acute issues. Based on our experiences and those of similar schools 12345678

to ours, we have identified a need to set a small amount
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of funding aside to respond quickly to needs that have
not yet been identified.

ELSA provision.

There is extensive evidence associating childhood social
and emotional skills with improved outcomes at school
and in later life, in relation to physical and mental health,
school readiness and academic achievement. Efforts to
promote SEL skills may be especially important for
children from disadvantaged backgrounds, who on
average have weaker SEL skills at all ages than their
better off peers.8 This matters for a range of outcomes,

as lower levels of SEL skills are associated with poorer 1,2,3,4,5,6,7,8
mental health and academic attainment. There is also
evidence to suggest that the benefits of SEL may extend
to teachers and to the school environment, including a
less disruptive and more positive classroom climate, and
teachers reporting lower stress levels, higher job
satisfaction, better relationships with their children, and
higher confidence in their teaching. — EEF
Ensuring thatall
children have fair
access to a broad
and balanced range
of learning
opportunities:
PP pupils get
priority access to
school clubs and
part funding a
limited amount of
clubs and school | EEF reports that overall, the average impact of arts
trips participation on other areas of academic learning
epart funding appears to be positive but moderate, about an additional
towards high-cost | three months progress.
residential trip Improved outcomes have been identified in English,
ofunding mathematics and science. Benefits have been found in
contributions both primary and secondary schools. 1,2,3,4,5,6,7,8
towards Some arts activities have been linked with improvements

swimming lessons
ofunding for FSM
proportion cost of
visitors to school
ofunding for
musical
instrument
lessons
eAccess to
enrichment
activities at other
schools and
within our locality
partnership
eAccess to
bikeability training

in specific outcomes. For example, there is some
evidence of the impact of drama on writing and potential
link between music and spatial awareness.
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Providing
opportunities for
parents to
understand and
support teaching

Plan carefully for group-based parenting initiatives:

Designated School’s Team family support worker to lead
sessions for parents/carers.

Home visits for all children in EYFS.

and strategies: Inclusion Team leading meetings with parents/carers. 12345
*1to1 and small Headteacher open door sessions for parents/ carers.
.%rsxi%mﬁzmgs Curriculum meetings and information letters.
meetings
Providing help and _Tail_o_rtarget_ed approaches to meet the needs of
support for |nd.|V|duaIs in yoyrschool .
behavioural Universal behaviour systems are unlikely to meet the
strategies: needs of all you r.st_udents. .
. Inclusion Team to For pupils with dlfflcult.or danggroy§ behaviour, the
work alongside approach should be tal!ored.to |nd|\{|§jual nee(_js. . 1,2,3,4,5,6,7
class staff to help Teache_rs shoulld be. tralr_led in Spe.CIfIC strategies if
tailor support and supporting pupils with high behaviour needs.
best strategies and
upskill all staff
. Plan, support, and monitor SEL implementation
Therapy input to Establish a shared vision for SEL: ensure it is connected
support children’s to rather than competing with other school priorities. 1,2,3,456,7,8
mental health and Monitor implementation and evaluate the impact of your
wellbeing approaches
Provide equipment
to ensure that all
children are able to
complete all The current evidence base on school uniform and
learning tasks both | academic outcomes is extremely weak. The limited
at home and at evidence base means that an overall impact in months 12345678
school: progress is not communicated. T
eUniform Uniform policy is in place; itis important to consider how
eStationery items to support families that may not be able to afford uniform.
for personal use
at home and
school
Offer more sustained and intensive support where
needed
Start by assessing needs and talking to parents about
Analyse attendance | whatwould help them support learning: targeting is likely
patterns to be needed to use resources effectively, and avoid
e Work with pupil widening gaps. Target and communicate carefully to 8

and their families
to improve
attendance

avoid stigmatising, blaming or discouraging parents.
Focus on building parents’ efficacy: that they are equal
partners and can make a difference. Encourage a
consistent approach to behaviour between parents and
the school, for example, by sharing expectations with
parents.

Total Budgeted Cost £38,723
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Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023/204 academic
year.

During the academic year 2024/25 28 children were in receipt of Pupil Premium. 32.1% of PP
pupils were identified as having SEND, which is significantly higher compared to the national
18.3%. 3.6% of PP pupils were marked as EAL (having English as their second language)
which is significantly lower than the national 23.4%. Overall absence rate of PP pupils were
8.4% compared to the national 5.2%. Attendance for children in receipt of pupil premium was
92% (national 94.8%) compared to 95.9% not pupil premium children (national 94.8%).

It is not possible to draw reliable statistical evidence from this group of 28 children when you
look at them as a whole as the group is not large enough to remove the impact of variables.
Therefore, as a school we look at individual pupil numbers to measure impact rather than %.

Progress is measured termly and pupils requiring additional support are identified to help
secure better rates of progress.

EYFS foundation stage profile
There was not any Pupil Premium pupil in Reception.

The table below shows the progress of those PP students from year 1 to year 6 who are being
teacher assessed as at age-related in reading, writing and maths.

2024-2025
Autumn 2 Summer 2

% of pupils Expected or higher % of pupils Expected or higher

Maths = Main Assessment Pupil Premium 43% 54%

Not Pupil Premium 61% 67%

Reading | Main Assessment Pupil Premium 50% 54%
Not Pupil Premium 62% 69%

Writing | Main Assessment Pupil Premium 29% 43%
Not Pupil Premium 55% 62%

The PP (pupil premium) children’s attainment at the end of the academic year had 11%
increase compared to the 6% on non-PP in maths. PP had 4% increase of expected attainment
in writing compared to the 7% of that of the non-PP. PP pupils had a 14% increase compared to
the 7% increase of the writing attainment of children who were not disadvantaged.
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Pupils (from 2024-2025) in Year 2

Maths  Main Assessment Pupil Premium
Not Pupil Premium
Reading Main Assessment Pupil Premium
Not Pupil Premium
Writing

Main Assessment Pupil Premium

Not Pupil Premium

Autumn 2

2024-2025

Summer 2

% of pupils Expected or higher % of pupils Expected or higher

0%
67%
0%
75%
0%

70%

33%
75%
0%
T7%
0%
74%

At end of Key Stage 33% children in receipt of pupil premium were at the expected standard in
maths compared to 75% of not pupil premium children.

At end of Key Stage 1 0% children in receipt of pupil premium were at or higher than the
expected standard in writing compared to 77% of not pupil premium children.

At end of Key Stage 1 0% children in receipt of pupil premium were at or higher than the
expected standard in writing compared to 74% of not pupil premium children.

Pupils (from 2024-2025) in Year 6

Maths  Main Assessment Pupil Premium
Not Pupil Premium
Reading Main Assessment Pupil Premium
Not Pupil Premium
Writing

Main Assessment Pupil Premium

Not Pupil Premium

Autumn 2

2024-2025

Summer 2

% of pupils Expected or higher | % of pupils Expected or higher

75%
82%
50%
79%
50%
73%

75%
84%
75%
84%
75%
86%

At end of Key Stage 2 75% children in receipt of pupil premium were at or higher than the
expected standard in maths compared to 84% of not pupil premium children.

At end of Key Stage 2 75% children in receipt of pupil premium were at or higher than the
expected standard in writing compared to 84% of not pupil premium children.

At end of Key Stage 2 75% children in receipt of pupil premium were at or higher than the
expected standard in writing compared to 86% of not pupil premium children.
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Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous
academic year. This will help the Department for Education identify which ones are popularin

England

Programme Provider
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